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CHAPTER I
THE PROBLEM AND DEFINITIONS OF TERMS USED
I.

THE PROBLEM

Statement o f ~ problem.

It was the purpose of this

study to consider materials for enrichment and supplemental
purposes to strengthen the present reading program as it
now exists in the Castle Rock Elementary School.

The writer

has found, however, that while materials do have a prominent
role in reading, materials alone can not support an adequate
program unless a more complete picture of the reading process
is established and operating.

This study will therefore

concern itself with supplemental and enrichment materials
as an integral part of the complete program and not
necessarily as entities in themselves.
Limitation of the problem.

This study was conducted

for the expressed purpose of strengthening weaknesses in
the Castle Rock Elementary School reading program.
Deficiencies in the reading program in Castle Rock are not
necessarily inadequacies in other areas.

Presently, the

elementary school in Castle Rock consists of grades one
through five, and it is within that range that this study
is concerned.

It is not the purpose of this research to

single out any one textbook or other material in preference
to others, but to view the entire program and make general
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recommendations.
Importance 2£_

~

study.

Not since the invention of

the printing press has direct communication, most or it
involving reading in one way or another, played so large a
part in human affairs

(5:4). This statement has been made

by many different authors in many different ways.

Teachers

in the Castle Rock Elementary Schooi feel the reading program
to be a vital part of nearly all curricular areas.

However,

the need for a more clearly defined program is eviden
the teachers themselves testify.

Often at the end of the

school year the teachers find that they have completed the
basic reader and apparently have rather limited knowledge
as to the selection and use of other reading materials.
II •

DEFINITIONS OF TERMS USED

supplemental materials.

Supplemental materials are

those materials used for reading instruction other than the
basic reader.

These materials are those which add to the

basic reader but which are not necessarily designed for the
gifted student.
Gifted student.

For the purpose of this study a

gifted student will be one who surpasses normal reading
ability for a person of his age or grade.
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Enrichment materials.

Enrichment materials will be

materials provided for reading instruction that are designed
for advancement in reading development and skills.

Materials

of this nature blend themselves for use by the more capable
student, but are not to be considered as limited to just
that type of student.
Basal reading.

This commonly means a systematic

attempt to teach children to read by giving them daily
instruction in reading and is usually accomplished by u
of a basic set of reading books.

In Castle Rock, the

reading program is structured around the use of the basic
reader.

CHAPTER II
MAJOR OBJECTIVES OF A
READING PROGRAM
Many books have been written which describe the
reading process in relation to methods of teaching.

This

studY will attempt to define not only materials available,
but will present a description of over-all objectives in
any good reading program.
Regardless of grade level, instruction in reading
provides for objectives that are connnon to all grades.
Dawson and Bamman list the following as general aims that
are common to all stages in reading development:
1.

To stimulate strong motives for and lasting
interest in reading for entertainment and
enlightenment

2.

To provide measures for determining and building
reading readiness at all stages in the reading
program

3.

To enrich and extend children's experiences
through reading

4.

To promote interests and tastes that will induce
the child to become a habitual reader of better
types of reading materials in books, bulletins,
and periodicals, and to listen to high-quality
literary recordings and programs on the air

5.

To build habits and skills that will permit
efficient reading

6.

To teach the child to use books and other study
aids effectively in independent endeavors (4:7).

Reading is a method in which young people can be
helped to estimate their own abilities and limitations.

5

Information concerning life's challenges and problems can
be furnished by books.

Tinker states that through critical

and informative reading the reader may develop an understanding of the basic causes of dissension among men and
nations (16:5).
Bond and Wagner point out that the reading program
must do more than develop basic skills and techniques,
although the broader goals of the reading program depend
upon these basic skills and techniques (2:13).

Other things

to be developed include the attitude of wanting to find
references, to gain information in many fields, and develop
a taste for reading so that the reader can choose material
wisely.

It must develop independent readers, one who can

adjust to the many purposes of reading.

Readers must be

developed who can locate relevant material and discard
irrelevant material.

Individuals must be developed who are

able to see relationships between things read and the
problems they face.

The program must develop people who can

read critically and distinguish facts from propaganda, and
who can draw conclusions from what they have read.

Personal

development and satisfaction-must be developed in readers
so they are able to relax and enjoy reading.
Word study must be developed in any adequate reading
program.

This involves building vocabulary, developing word-

recognition techniques, and accumulating words that can be
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recognized immediately.
The goal of all reading-instruction certainly must
include comprehension.

This in itself involves various

skills such as (1) reading for specific information, (2)
reading to organize, (3) reading to evaluate, (4) reading
to interpret, and (5) reading for appreciation (2:15).
A study of objectives made by Harris indicates the
following to be major objectives of a good reading program
in an elementary school:
1.

Is consciously directed toward specific valid ends
which have been agreed upon by the entire school
staff;

2.

Coordinates reading activities with other aids
to child development;

3.

Recognizes that the child's development in
reading is closely associated with this development in other language arts;

4.

At any given level, is part of a well-worked out
larger reading program extending through all
the elementary and secondary school grades;

5.

Provides varied instruction and flexible
requirements as a means of making adequate
adjustments to the widely different reading
needs of the pupils;

6.

Affords, at each level of advancement, adequate
guidance of reading in all the various aspects
of a broad program of instruction: basic
instruction in reading, reading in content
fields, literature, and recreational or free
reading;

7.

Makes
needs
other
whose

special provisions for supplying the reading
of cases of extreme reading disability, in
words, the small proportion of pupils
needs cannot be satisfied through a strong
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developmental program;

8.

Provides for frequent evaluation of the outcomes
of a program and for such revisions as will
strengthen the weaJmesses discovered (7:17}.
I.

OBJECTIVES IN READING FOR GRADE ONE

While many skills are developed at the preprimer
level and the primer level, the first reader extends these
activities and introduces some new skills.

Even at the

prereading level, getting meaning from what is read is~
major objective.

The child finds that he -is now called

upon to assume a larger degree of responsibility himself
for meaningful reading.
Hildreth feels that by the end of the first year the
average first grade reader will reveal satisfactory word
recognition and understanding in reading sentences and
paragraphs, and what has been read will be remembered well
enough to be discussed.

They will be able to read orally

with expression and understanding.
attacking words will be shown.

Independence in

Also, by the end of the

first year a basic sight vocabularly will be developed.
Desirable attitudes toward reading is an objective as well
as a shown interest in free reading of library books and
other books outside the basic reader (10:54}.
Upon completion of the first grade McKee believes
that the first grade pupil should look upon reading as a
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thought process and should feel disturbed by lack of understanding (12:279).

In identifying strange words the first

grader uses various tools of identification.
familiar words readily.

He recognizes

He reads aloud fluently rather

than word by word, and when reading orally, reads with little,
if any, lip movement.

Longer units or material-are read.

Further suggestions by McKee include (1) training in phonetic
analysis, (2) training in structural analysis, (3) training
in using verbal context and (4) training in using pict~es
and (5) preparatory training for use of the dictionary
(12:254-257).
Heilman feels that the following objectives belong
not only to the primary period, but some will continue to
be important throughout the intermediate, junior high, and
secondary school levels.

These objectives are:

1.

Develop a large sight vocabulary.

2.

Expand his stock of concepts and word meanings.

3.

Learn and apply phonic principles for sounding out
unknown words.

4.

Review and extend lmowledge of language sounds
associated with vowel and consonant combinations.

5.

Use punctuation for smooth meaningful reading.

6.

Develop the skill or reading several words
together as thought units, either phrases or
sentences.

7.

Reduce the number of occurrences or reading
errors such as hesitations, regression, repetition,
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substitutions, or omissions.

8.

Develop the ability to recognize known root words
in new word forms which include prefixes or
inflectional endings.

9.

Further develop the attitude that reading is
always purposeful and that he must clarify his
purpose in specific reading tasks.

10.

Use the context as an aid 1n attacking unknown
words.

11.

Enjoy and appreciate the vicarious experiences
which are open to him in reading (8:137-138).
II.

OBJECTIVES FOR READING IN GRADES

TWO AND THREE
Several authors, such as McKee, DeBoer, and Tinker,
agree that reading in the second and third grade is, to a
large degree, an extension and amplification of the program
begun in grade one.

Throughout all three grades there is an

emphasis upon preparation for reading, initial reading
experiences, and the acquiring of fundamental skills,
techniques, and attitudes.

It should be noted that there

are no abrupt distinctions in progressing from one grade to
another, but merely a merging into the next period of
development.

In light of this, many of the objectives

stated for one grade still are applicable to a higher grade.
Carter and McGinnis offer the following list as
being typical of children the second year of training:
1.

Can read and understand simple stories and
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can answer questions concerning details
2.

Can locate stories when given page and title

3.

Can use activity books effectively and without
detailed supervision

4.

Enjoy reading in audiences

5.

Are aware of differences and similarities in
words and demonstrate initial forms of word
analysis

6.

Identify and interpret approximately 200-400
common words

7.

Make use of context clues

8.

Enjoy materials other than those in classroom

(3:69).

McKee suggests the following as standards of achievement
for a pupil who has successfully completed the third period
of instruction in the fundamentals of reading:
1.

He works out the names of strange words independently
within the limits of the tools taught up to this
time. He uses phonetic analysis, structural
analysis, and the context in conjunction with one
another.

2.

He recognizes familiar words and groups of words
quickly and accurately in various settings.

3.

He expects to understand what he attempts to read
in his textbooks, and asks for an explanation of
meaning when he cannot cope with a given statement.

4.

He has some independence in building the meaning
of reading matter which is somewhat difficult for
him.

5.

He reads more rapidly silently than orally.

6.

He has no serious reading deficiences.

7.

He adjusts his speed and intensity of comprehension
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to the purposes for which he reads and to the
difficulty of the reading matter.

8.

He likes to read different types of reading matter.

9.

He searches for reading matter that pertains to
topics being considered in other school work.

10.

He attains a grade score of 4.0 or more on a
valid and reliable standardized reading test
(12:345-346).
III.

OBJECTIVES IN READING IN THE
INTERMEDIATE GRADES

The aims or objectives for reading at this level fall
under the same heading as the objectives in the primary
grades, but the standards of achievement are expected to be
higher.

Children in the intermediate grades should use

reading as a tool to serve many purposes.

Among the most

important areas demanding reading skill will be the different
type of material read.

Children of this age should become

increasingly skillful in adjusting reading techniques to
their purpose.

This includes reading for the main idea,

reading for details, and learning to read at a speed in
relation to the type of reading, skim reading skills and
taking notes.

Even oral-reading skills should show marked

improvement.
Independent readers should be more adept in locating
information.

This includes knowledge of the major functions

of encyclopedias, dictionaries, atlasses, textbooks, news-
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papers, and magazines.

Knowledge of the use of the library

is of vital importance to children of this age.

This includes

locating books by use of the card catalog, and knowing enough
about the general location of materials that they can easily
locate them.
Increased competency should be developed in working
with unfamiliar words.

This means that the child needs to

develop an increased stock of word meanings.

Working with

new words will include skills in use of prefixes and suffixes,
<

and roots.

Skill in using context is enlarged as a means of

determining both meaning and pronunciation.
During the intermediate grades the developmental
program in word recognition, word meanings, and comprehension
skills should be pushed to completion (16:249).

Instruction

is directed to perfecting the reading skills needed for
proficient reading in the content subjects and other worktype materials.

Comprehension skills are still in focus,

only to a much larger extent.

A major portion of instruction

in structural analysis usually takes place during the
intermediate grades.
The following standards of achievement are to be
expected of a student who has completed this period of
reading:
1.

He works out the names of strange words
independently, using word analysis techniques and
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the context, and the dictionary when necessary,
in conjunction with one another.
2.

He has acquired considerable independence in
coping with meaning difficulties included in
the material he uses.

3.

He recognizes familiar words and groups of words
quickly and accurately in almost any setting.

4.

He adjusts the speed of his silent reading to
the purpose for which he is reading and to the
difficulty of the material at hand.

5.

He is able to read effectively for one or another
of several different purposes.

6.

He uses an aggressive demand for meaning in all
his reading.

7.

He makes use of several printed sources rather
than one in becoming informed on a given topic.

8.

He reads aloud fluently and interestingly

(12:411-412).

CHAPTER III
THE PLACE OF THE BASIC READER
The use of a basic reading series is the foundation
upon which most of the reading instruction in American
schools is built (8:100).

Basic readers have a history that

dates back to colonial times.

McGuffey came forward in the

middle or the nineteenth century with a series of readers
and from that point on the basal reader was on its way to
dominate the teaching of reading for over a hundred ye~rs.
A basal reading program does not necessarily suggest
a program confined solely to basal readers, but the teacher
should use a variety of materials in the development or
basal reading skills and abilities.

Yoakam states, "The

teacher should constantly look for trade books, children's
newspapers, and magazines, informational books, as well as
storybooks--anything that the children can read and enjoy.
(17:6)."
The modern basic reading series is constructed,
generally, on four main principles:

The first is providing

continuity or growth in attitudes, habits, and reading
skills; second, basic readers provides for a wide variety
or reading activities; third, a complete organization of
reading experiences is provided; and fourth, basic readers
provide for worthwhile content of ideas (14:105-106).
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Selection of~ basic reader.

The selection of a

basic reader is an imposing and complex problem.

In an

unpublished article, Simpson states in part, the following
as criteria for a basic reader:
1.

Be written by recognized authorities in the field
of reading

2.

Have recent copyright date

3.

Provide for many types of comprehension skills

4.

Have content with information on the maturity
level of child

5.

Have literary content on a high level

6.

Have thought-provoking reading content

7.

Use vocabulary selected according to studies
made by reliable authorities

8.

Gradually grade vocabulary development according
to levels of child growth

9.

Develop vocabulary in meaningful situations,
rather than mechanically

10.

Provide for all types of vocabulary development
Picture clues
a
b
Configuration
c

d
e
f

Sight

Context clues
Phonics
Dictionary

11.

Provide for child interest in color and design
in physical make-up of book
al Format colorful
b
Simplicity of design
c
Pictures made by recognized illustrators

12.

Provide for maturity of child's eyes in print
al Large print for primary
b
Non-glazed paper
c
Paper off-white color (15).
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~ ~ o f the basic reader.

The use of the basic

reader is as important as the selection.

The basic reading

series is best used when it is made the foundation for all
other reading experiences, when the groups are kept flexible
to meet the needs of every child, and when individual progress
determines the rate at which the material is used (9:298-299).
Properly used, the basic reader series deals with all phases
of the reading program, guarding against overemphasis on
some aspects and neglect of others.

The misuses of the basic

reading program are a fault or teacher education, not or
textbooks (9:299).

Assigning just one book to one grade

level is a very common error.

This means all children in a

class would be reading from the same book, whereas the normal
range of achievement in a single grade is approximately five
years.

Therefore, several different levels of readers should

be provided for each class.

Skills learned from basic

reading must be applied to other fields.

These skills

should be related to other activities in which children
engage.

Another misuse of the basic text is that of limiting

reading instruction to just that book.

The program should

include other types of reading, such as reading about
community events, news items, reading of signs, maps, graphs,
and charts.
Function of the workbook.

A basic series consists of
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three major elements:
the workbook.

the reader, the teachers' manual, and

The workbook occupies a fundamental part of

a basic reading program (9:301).
can serve several purposes.

Properly used, workbooks

However, their primary purpose

is to promote growth in the basic skills and abilities
(11:313).

Workbooks which accompany the basic reader are

usually used after the reading lesson.

Vocabulary in work-

books is basically the same as that in the reader.
workbook has directions written to the children.

A good
When ¥Bed

correctly this would help in the ability to work independently.
Each page in a workbook is built upon a specific reading
skill.

When the teacher notes the type of difficulty a

student is having, then the workbook becomes a diagnostic
tool.

Hester (9:303) suggests that the checking of workbooks

be done by allowing each child to correct his own workbook.
Corrections of errors should be made as soon as they are
found.

Grades should not be taken from these exercises.
Overuse of workbooks will result in the same end as

overuse of any other good thing.

The workbook should not

be used to the point where the children have little time
for enjoying books of all kinds.

One of the main criticisms

of workbooks is that too frequently they are used for "busy
work" and therefore serve no practical value.
The Harvard Study recommends the following:
It is recommended that those persons responsible for
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the direction of the reading program re-evaluate the
ways in which workbooks are used, and where such materials
are not being used to advantage that they be discontinued
or that teachers be given specific instruction in the
utilization of the workbooks accompanying basal readers
in order to ensure that these materials are in fact
doing their proper job (1:225).

CHAPTER IV
SUPPLEMENTAL AND ENRICHMENT MATERIALS
Many teachers could teach children to read far more
effectively if they availed themselves of the aids that are
a part of the basic reading series.

Too often the textbook

is the only part of the program that is used (9:299).

Russell

feels that the reading program of today is better equipped
with learning materials than any comparable division of the
curriculum (14:110).

Properly used, supplemental mate~ials

can be a valuable aid to the teaching or reading.

It must

be remembered, however, that materials are to serve as an
aid, and not as a replacement or basic instruction.
How to select materials.
-----

Selection of materials is

.

a job that must be undertaken with great care.

Consideration

should always be given as to how the materials will blend
themselves into the entire reading program.

•

Some schools

leave the decision of supplemental and enrichment materials
up to the individual teacher.

In other schools, the

ordering is done solely by the administration.

The

following represents the belief of one author pertaining
to material selection:
It is the responsibility of the principal to bring
the reading program into sharp focus so that the
policies for the selection and distribution of basic
and supplemental reading materials are in accord with
a sound developmental program. Furthermore, it would
seem that the distribution policy ought to be flexible
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and realistic so that teachers can obtain the materials
easily, in the quantity needed, without signing their
lives away, or being forced to pry the materials from
under the lock and key of the principal. They ought
not to have to beg, borrow, or steal the materials
from other teachers who regard it as "reserved" for their
specific grades. The principal who can solve these
problems with his staff will be well on his wa:y to an
effective reading program (6:4-5).
When t o ~ supplemental and enrichment materials.
Working on the assumption that the basal reader is the core
of the reading program, and remembering that the approximate
range of reading ability in any one grade is five years
is apparent that the additional materials could be used
profitably.

The gifted student should have comparative

freedom and should be led to grow independent in selecting
and using books.

This cannot be accomplished through the

use of a single basal reader.

Often times the student has

an interest in a particular area that he wants to explore
further.

Here, then, is another opportunity for using

supplemental materials.

Many of the subject areas, social

studies in particular, depend upon the use of a large amount
of supplementary materials.

Additional materials are not

limited to use by only the advanced reader, but the below
grade level reader would also profit by having materials
available to him at his own reading level.

Knowing when to

use materials is a judgment matter of the classroom teacher.
A wise teacher will use supplemental materials as the
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situation demands.
What to include in supplemental and enrichment
materials.

Russell (14:110-111) feels that no reading program

can prosper unless it carries the warmth and interest of
some materials prepared by the teacher herself.

Teacher-

made materials seem to have special value in the primary
grades where children often would rather read a story made
up by a te~cher than one they read from their own book.

A

teacher-made story might be told, hectographed, or reproauced
on a chart.

Other types of materials which are more of a

work type might be word cards, or word games, reading
exercises, or vocabulary-practice material.

Materials of

this type are best suited for use of individuals or small
groups.
Only the teacher can be in a position to sense the
child's needs at a particular time.

Often times, these

needs are best met by presentation of materials that are in
rel~tion to his daily life and experiences.
While teacher-made materials do have advantages, it
has been found that indiscriminate use of these materials
may over-balance a program.

This can happen if the materials

are used with little relation to reading need or interest.
Vocabulary control must be watched very caref·ully.

Securing

supplies to make materials is sometimes a problem.

A great
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deal of time is spent by some teachers in making materials
that might have been secured connnercially for a very nominal
cost.

Experience charts can be valuable aids if they are

properly made.

A poor experience chart furnishes a poor

reading experience.
Connnercial materials.

Free or non-expensive materials

in reading can be a valuable asset.

Word cards are available

which may be used to develop interesting seatwork for
children.

These cards should not be used for meaningless,

isolated drills.

Used in a similar manner phonic cards may

be purchased which could be used to bring out certain
similarities and differences in words which occur in the
reading matter of the basal series.

Some companies furnish

picture cards which are related to the basal reading material.
These cards may be used in the development of varied skills
related to, or involved in, word recognition.
Connnercial materials must be screened carefully to
assure that they are serving a designed purpose.

Some

materials from commercial sources tend to "push'' or advertise
their own product to the point where the true value of the
material as a learning aid is lost.
Booklets, pamphlets, newspapers, and magazines provide
some very good reading material.

Most of them are quite

inexpensive, making it possible to assemble reading matter
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on a wide variety of topics at little cost.

Variety stores

frequently have books which are nicely illustrated and contain
very simple reading material.

Current events may be brought

into the social studies program through the use of a weekly
newspaper.

A newspaper such as

11

My

Weekly Reader," aids in

developing word-recognition skills, as well as providing
recreational and informational reading.

The magazines

published especially for children deserve more attention
from the schools than they have been receivin$ (7:496).
Mechanical devices.

Various mechanical devices have

been used in an effort to improve reading.

Hildreth reports

that there is no question of the value of these devices for
speeding up the performance of high school and college
students, military personnel, and other adults, but their
use below high school level is not generally advised (10:466).
The trade names of some of these machines are Reading Rater,
Reading Rate Controller, SRA Reading Accelerator and
Flashmeter.

The use of these machines with slow learners

on an individual basis serves chiefly to motivate interest
and to focus attention.

Evidence available is uncertain as

to the carry over from the machine reading to the ability to
read a book.
Educational television has been receiving increased
attention.

In the "Harvard Report on Reading" (1:63) the
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field staff noted only thirteen of fifty-one systems visited
were using television in relation to reading or the language
arts.

Results thus far are inconclusive, although the

general response was one of enthusiasm.

Some criticisms

were that the programs did not meet the needs of the entire
class, or that the pace was too fast for some and too slow
for others.

Others felt that it was too difficult trying to

coordinate television with regular classroom studies.
The classroom library.

A classroom library contains

good story books, and reference materials.
are provided.

Current magazines

Wall space is available for book news, displays

of book covers, pictures, and rules for the use of books.
At least some of the material in the classroom library is
provided by the children.

Other sources might include the

teacher's own collection, or materials obtained from the
central library or public library.

It should be noted that

no classroom library is a substitute for a well-equipped,
organized materials center {11:540).
The central school library.

The school library is

becoming more and more an indispensible part of every
school system.

If the teacher accepts as one of the aims

of reading instruction the encouragement of "strong motives
for permanent interests in reading," she must rely on the
school library, however large or small it may be (14:116).
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The gifted child can profit from a central school
library by working there on an individual study project,
thereby relieving the classroom teacher who might otherwise
have provided that student with mere "busy work. 11

Slow

learners can find materials that fit their tastes.
Teachers cannot only send their students to the library
but the library can actually come to the classroom.
Collections of books on a particular subjeet can be sent,
upon request from the teacher, from the librarian to the,
classroom.

The librarian becomes an active partner in the

reading program through preparing bibliographies on study
themes, compiling book lists for different ability groups
or providing picture files for special occasions.
A self-contained library in every school building has
many advantages.

It serves as a center for reference work,

recreational reading, and advice about book selection.

It

serves as a central workshop where pupils go to search out
the materials they need.
Learning to use the library is a skill which children
must be taught.

Even first grade children should be exposed

to the library.

Every class should have definitely scheduled

periods for instruction in the use of library facilities
(11:543).

This instruction should acquaint the children in

use of reference materials, book lists and guides,
encyclopedias, card catalogs, and files of non-book materials.
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Self-responsibility is the ultimate goal in using library
resources.
The modern library is a materials center which is
quite broad in scope.

One should find every type of reading

matter--story books, reference books, classified information,
pamphlets and bulletins, and periodicals.

Teacher-made

materials and bound collection of stories written by children
are found here.

Maps of various types, charts, a globe,

films, and records should also be available.
The following is but a brief relating to the criteria
for a modern school library:
(a) Adequate collection of material to support the
curriculum and to provide for free reading by pupils;
(b) proper rooms and equipment to ensure easy access
to materials and library personnel; (c) provision in
the school budget for maintenance of materials and the
operation of the library; (d) formal or integrated
programs of instruction for students in the use of
materials; and (e) library personnel competent to
organize and direct service in accord with the concepts
of the modern school (14:117).
Some teachers feel they have adequate materials while
others feel their teaching is hampered with inadequate
materials.

Austin and Morrison state the following in

relation to this problem:
But it is certainly true that while conditions vary,
principals and superintendents must assume some of the
responsibility for the materials or lack of them in
any school. For while teacher initiative plays a
large part in securing materials, particularly those
which may be considered supplementary (such as library
book, additional texts in all areas, audio-visual aids,
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and reference books), there is no question but that a
system of materials acquisition that depends in large
part on teacher initiative is undesirable for any
educational institution. Many excellent classroom
teachers are not aggressive enough, nor should they
have to be, to acquire the necessary tools of their
trade, be it more basal readers, more workbooks, or a
television set. Generous and equal distribution of
materials is essential to the educational growth of
all children, and school systems would do well to
examine carefully the procedures under which they are
now operatin~ in this area to see if and how they can
be improved (l:66).

CHAPTER V
SUMMARY AND CONCLUSIONS
As a result of this study, investigation appears to
reveal that no one method of teaching reading has been proven
superior over another.

The writer has found, however, that

a definite program or philosophy of reading must exist
within a school before an adequate reading program can
flourish.

This investigator has been convinced that the

basic reader should be the core around which a successful
program is built.

Materials play a vital role in reading

and often times appear to be overlooked while focusing the
entire attention on the basal reader.

Teachers need to

know of various materials available to them and how to use
them effectively to supplement the reading program.

A

definite school policy, spearheaded by the administration,
needs to exist.

This policy should establish guidelines as

to the purchase of materials, accessibility of materials,
and grading of materials.

Teachers need encouragement in

their attempts to teach reading with additional materials.
This encouragement could come through a philosophy of
reading which expands the teaching of reading beyond the
teachers' manual and the basic reader.
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